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Abstract

LPKA Class Il Yogyakarta, which is responsible for rehabilitating and educating children in conflict
with the law, faces significant challenges in providing inclusive education. This study identifies these
challenges and provides recommendations to improve educational outcomes. Utilizing a qualitative
approach, the research involved in-depth interviews and Focus Group Discussions (FGD) with 15
respondents and experts. Informed consent was obtained from all participants and data were analyzed
using descriptive techniques to provide a comprehensive understanding of the issue. Challenges
include internal factors like low motivation, psychological issues, and the desire to work, as well as
external factors such as a lack of inclusive schools, unsystematic curricula, and inadequate resources.
Financial constraints and limited funding exacerbate these issues. Recommendations include
collaboration among stakeholders, implementation of individualized mentoring systems, conducting
comprehensive needs assessments, fostering a supportive environment, and engaging in non-profit
partnerships, all of which can enhance educational outcomes, reduce recidivism, and facilitate better
societal reintegration.
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INTRODUCTION

Education is a fundamental right for all children, including those in juvenile
correctional facilities (Prayitno et al., 2023), as outlined in the Juvenile Criminal Justice
System Act (Undang-undang No. 11, 2012). Education must be inclusive, fostering a
welcoming environment that supports students of all abilities and backgrounds (Makweya
& Sepadi, 2025). LPKA Class Il Yogyakarta, which is responsible for rehabilitating and
educating children in conflict with the law, faces significant challenges in providing
inclusive education (Hajizah et al., 2024). This study identifies these challenges and offers
recommendations to enhance educational outcomes, aligning with SDG 4's objective of
ensuring inclusive, equitable quality education for all (Arkorful et al., 2020).

The research explores juvenile and stakeholder perspectives within LPKA Class Il
Yogyakarta, with potential limitations in data accessibility due to the sensitive nature of the
population (Palupi et al., 2024). By identifying barriers to inclusive education and suggesting
targeted solutions, the study aims to improve educational programs quality at LPKA, inform
policy decisions, and serve as a reference for similar institutions to enhance educational
quality for children in juvenile correctional settings (Muhammad, 2024).

Literature Review

This study builds on Wismayanti's (2007) research on the needs of juveniles in Blitar's
LPKA. This study underscores children's rights to education, healthcare, and protection
based on the Convention on the Rights of the Child and Indonesia’s Child Protection Law
(Act No. 23 Year 2002). Using qualitative methods, including in-depth interviews and Focus
Group Discussions (FGDs) with juveniles and staff, the research identifies issues within the
facility, such as poor living conditions, inadequate healthcare, emotional stress, and
challenges with reintegration into society (Hanggara et al., 2024).
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The current study addresses gaps in previous research by focusing only on inclusive
education in juvenile centers with different eras and offering recommendations to guide
stakeholders in addressing these issues and implementing inclusive practices.

RESEARCH METHODS

This research adopts a qualitative approach to explore the complexities of inclusive
education implementation in LPKA. Primary data was collected through in-depth interviews
and FGDs. Ten child prisoners (under 18) and five staff members were selected by random
and role-based sampling. On the first day, all respondents were interviewed, followed by an
FGD the next day with the same questions to ensure the interview results were consistent
and to compare perspectives. Moreover, an educational psychology expert, Elga Andriana,
Ph.D, was interviewed for broader insights. Informed consent which was obtained
throughout the process and interview questions are mentioned in the appendix of this report
(see Appendices 1-4). Descriptive analysis was employed to systematically summarize and
interpret the findings.

RESULTS AND DISCUSSION

Several findings were taken from interviews and FGDs with five staff members and
ten child prisoners about the challenges they face in accessing inclusive education in prison.
The ten children consisted of five boys aged 16 and five boys aged 17. Efforts have been
made to provide formal and non-formal education through partnerships with private schools
and skill development programs, with only 1 of the 10 children enrolled in formal education
and the rest opting for non-formal programs. Although, the non-formal programs weren’t
conducted very often.

Ms. Elga pointed out that inclusive education is an approach that does not discriminate
based on a child's background, when every child has the opportunity to explore and develop
their interests and talents. Based on our interview with children and staff, several factors
contributing to the low participation in both formal and non-formal education have been
identified (see Table 1).

Table 1. Data Partisipasi Dalam Pendidikan Formal Dan Non-Formal

Limited motivation and awareness among children and
parents about the importance of education

Internal Factors Frequent and prolonged school absences

Emotional and psychological challenges

Immediate desire to enter the workforce

An educational system and curricula (both formal and
non-formal) that are neither systematic nor tailored to
individual needs

Limited Educational
Facilities Insufficient collaboration with NGOs and private schools

offering formal and non-formal education

Scarcity of inclusive schools and teaching staff
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Child prisoner’s families often live on limited financial

Limited Financial assistance
Assistance Limited institutional fundings for educational facilities
and teaching staff
Discussion

Similar to findings in Assiddigi's study on LPKA Class Il Jakarta and Wismayanti's
research on LPKA Blitar, LPKA Class Il Yogyakarta faces challenges in implementing
inclusive education. Internal factors include children's low motivation to participate in
formal education, long periods of school dropout, psychological issues, and a desire to enter
the workforce immediately (Assiddigi, n.d.).

Psychological factors are critical, as some children lack emotional support, affecting
their learning motivation (Vienlentia, 2021). Although counseling is available, children find
them ineffective in fostering educational interest, contrary to staff that counseling has a
positive impact. Additionally, staff mentioned bullying and verbal teasing, suggesting the
need for better emotional and social support systems, though children feel it harmless.

Based on the children's perspectives, most prefer non-formal programs because they're
focused on finding work after rehabilitation due to their low economic status and familial
responsibilities (wife, children, etc.) who they're responsible for supporting financially. They
fear that formal education won't be sustainable after leaving LPKA due to a lack of money.

External challenges include the lack of inclusive schools, unstructured educational
systems, limited teaching staff, and financial constraints hindering access to quality
education (Firman, 2024). Addressing these multifaceted issues can improve educational
outcomes and reduce recidivism.

The study's limitations include the use of open-ended questions, which confused
children to express their opinions. Future research should consider using closed questions,
and include interviews with government officials.

Recommendations

1. Collaboration with governments, NGOs, schools, or other organizations to establish an
inclusive education system tailored specifically for children with learning difficulties and
procuring educational facilities.

2. Implementation of individualized mentoring systems by integrating psychological
services with individual counseling or group therapy during their time in LPKA to
enhance motivation and address each child's learning difficulties.

3. Conducting a needs assessment, such as literacy and numeracy assessment, and screening
for specific educational needs to help prepare a tailor-made learning plan (Howard League
for Penal Reform & Independent Provider of Special Education Advice, 2022).

4. Ensuring the LPKA environment is psychologically and emotionally conducive to
learning. This involves monitoring bullying behaviors that could disrupt the children's
comfort and safety.

5. Engage in non-profit partnerships, particularly those focusing on education, or approach

corporations to obtain funding support through their corporate social responsibility
(CSR) initiatives.

CONCLUSION

This study highlights the inability to implement inclusive education as outlined in Act
No. 11 Year 2012 and the Convention on the Rights of the Child, revealing significant
challenges to educational access for children in prison. Despite various initiatives like
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collaborations with schools and skill development programs, participation rates remain
alarmingly low.

Collaboration among stakeholders, implementation of individualized mentoring
systems, conducting comprehensive needs assessments, ensuring a supportive environment,
and engaging in non-profit partnerships can improve educational outcomes, reduce
recidivism, and facilitate better societal reintegration.

BIBLIOGRAPHY

Arkorful, V. E., Basiru, 1., Anokye, R., Latif, A., Agyei, E. K., Hammond, A., Pokuaah, S.,
Arkorful, E. V., & Abdul-Rahaman, S. (2020). Equitable Access And Inclusiveness In
Basic Education: Roadblocks To Sustainable Development Goals. International Journal
Of Public Administration.

aSSIDDIQI, f. (n.d.). pendidikan bagi anak di lembaga pemasyarakatan khusus anak kelas
iia jakarta.

Firman, F. (2024). Inovasi Dalam Manajemen Pendidikan Islam Untuk Meningkatkan
Kualitas Pembelajaran Di Era Pendidikan Digital. Jurnal Review Pendidikan Dan
Pengajaran (JRPP), 7(3), 9035-9044.

Hajizah, A. N. W., Purwito, L., & Purnamasari, |. (2024). Coaching Methods For Forming
Religious Character And Responsibility In Community Students (Case Study At The
Special Development Institute For Class | Children In Blitar City). Proceedings Series
Of Educational Studies, 1387—-1396.

Hanggara, R., Rohayu, R., & Ufran, U. (2024). Penyelesaian Perkara Tindak Pidana
Penyandang Disabilitas Anak Dalam Sistem Hukum Pidana Anak Di Indonesia. Jurnal
Darussalam: Pemikiran Hukum Tata Negara Dan Perbandingan Mazhab, 4(2), 129—
160.

Makweya, P. P., & Sepadi, M. D. (2025). Inclusive Education And Lifelong Learning:
Beyond School Walls. In Global Practices In Inclusive Education Curriculum And
Policy (Pp. 261-280). IGI Global.

MUHAMMAD, R. A. (2024). ANALISIS PEMBINAAN TERHADAP ANAK DIDIK
PEMASYARAKATAN DI LEMBAGA PEMBINAAN KHUSUS ANAK (Studi
Kasus Di LPKA Kelas Il Bandar Lampung).

Palupi, A., Prudencia, Q. A., Syafei, A. W., & Jumansyah, J. (2024). Analisis Akuntabilitas
Kinerja Sekolah Dari Perspektif Teori Pemangku Kepentingan. Jurnal Eksplorasi
Akuntansi, 6(1), 359-375.

Prayitno, K. P., Oktobrian, D., & Barkhuizen, J. (2023). Addressing Prison Education And
The Obstacles In Ensuring The Right To Education In Indonesian Juvenile Correctional
Facilities. JSEAHR, 7, 123.

Vienlentia, R. (2021). Peran Dukungan Sosial Keluarga Terhadap Regulasi Emosi Anak
Dalam Belajar. Satya Sastraharing: Jurnal Manajemen, 5(2), 35-46.

Committee On The Rights Of Persons With Disabilities. (2016). General Comment No. 4
On The Right To Inclusive Education. United Nations.

Howard League For Penal Reform, & Independent Provider Of Special Education Advice
(IPSEA). (2022). Education Inside Penal Detention For Children In England: An
Overview. Https://Howardleague.Org/Wp-Content/Uploads/2022/  06/Education-
Inside-Penal-Detention-FINAL-2.Pdf

Kementrian Hukum Dan HAM Republik Indonesia. (2012). Undang-Undang Republik
Indonesia No0.11 Tahun 2012 Tentang Sistem Peradilan Pidana Anak.

United Nations. (2015). Sustainable Development Goals. United Nations.
Https://Sdgs.Un.Org/Goals

Challenge and Recommendation of Inclusive Education in The Juvenile Prison at Juvenile
Rehabilitation Center (LPKA) Class II Yogyakarta


https://howardleague.org/wp-content/uploads/2022/06/Education-inside-penal-detention-FINAL-2.pdf
https://howardleague.org/wp-content/uploads/2022/06/Education-inside-penal-detention-FINAL-2.pdf
https://sdgs.un.org/goals
https://sdgs.un.org/goals
https://sdgs.un.org/goals

54 ISSN: 2808-6988

Wismayanti, Y., & Yanuar, F. (2007). Permasalahan Dan Kebutuhan Anak Yang Berkonflik
Dengan Hukum Di Lapas Anak Blitar. Sosio Konsepsia, 12(2), 64—73.

Challenge and Recommendation of Inclusive Education in The Juvenile Prison at Juvenile
Rehabilitation Center (LPKA) Class II Yogyakarta



